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Aim: Issues related to academic adjustment are a major concern among students,
especially in late adolescence, because academic adjustment or non-adjustment has broad
effects on students’ overall development. Therefore, the present study aimed to investigate
the relationship between parental phubbing and children's academic adjustment with the
mediating role of loneliness in students.

Method: The research method was correlational and, more precisely, structural equation
modeling. The statistical population of the study included all ninth-grade male and female
students in the academic year 2024-2025 in Yazd city. The sample consisted of 342
students (171 female students and 171 male students) who were selected through multi-
stage random sampling method. To collect data, the University of California, Los Angeles
Loneliness Scale (Russell, 1996), the Academic Adjustment Scale (Anderson et al.,
2016), and the Parental Phubbing Scale (Ding et al., 2020) were used. The evaluation of
the proposed model was carried out using AMOS software.

Results: The results showed that parental phubbing has a direct, positive, and significant
relationship with loneliness (B = -0.37 and p < 0.001) and a direct, negative, and
significant relationship with academic adjustment (§ = -0.50 and p < 0.001). The results
also showed that loneliness has a direct, negative, and significant relationship with
academic adjustment ( = -0.30 and p < 0.001). Finally, the results of the bootstrap test
showed that loneliness plays a mediating role in the relationship between parental
phubbing and children's academic adjustment.

Conclusion: The model demonstrated a strong fit. The mediating role of loneliness in
the relationship between parental phubbing and academic adjustment is a good model for
explaining mental injuries of phubbing and applying it in the field of preventing academic
adjustment problems in students.

Academic adjustment, Parental phubbing, Loneliness, High school students.



Adolescence is one of the most susceptible stages in human life due to the transition it
brings in the physical and psychological development of the individual also related to
social and behavioral aspects (Zayed, 2024). The impetus to adapt to changing
environments during adolescence can have lasting implications for academic
performance, employability, and social and behavioral adjustment (Vaillancourt et al,
2019). In this modern age, the issue of adaptation has arisen, and it is related to many
social, emotional, and educational, or academic contexts (Bai & Srivastava, 2022). One
of the environments where adolescents need to adapt is to school or university (Avct,
2024). 1t is important to consider that adaptation to educational contexts, such as school
and university, is dependent on the student's academic adjustment (Basharpoor et al,
2022). Academic adjustment is one of the key constructs in educational psychology
(rezaei rad, 2024) and is necessary to make progress in both academic and social skills
and to succeed and be happy in life (Azpiazu et al, 2024). Academic adjustment is the
extent to which students can cope with the mandates of education and how satisfied they
are with school and their education (Li et al, 2020). Anderson et al. (2016) felt that
academic adjustment encompasses the student's ability to cope with their performance,
lifestyle, expectations, and motivations in the social, psychological, and physical school
environment. Academic adjustment can be imagined as the ability to effectively negotiate
the educational environment and manage academic demands (Van Rooij et al, 2018). It
should also be recognized that students who are poorly adjusted in their academic pursuits
are more likely to face academic stress simply because they feel their capacity to cope
with the pressures associated with studying is impossible. Perhaps the most concerning
issue with low academic adjustment is that it may result in increased levels of absence
which can lead to failure (Clinciu & Cazan, 2014).

Research has shown that several factors such as perceived social support (Akanni &
Oduaran, 2018), anxiety (Hassan, 2020), self-efficacy in learning (Dwinanda & Nugraha,
2023), etc. can affect the increase or decrease of students' academic adjustment. Previous
studies have shown that family-related factors play an important role in the adjustment of
students (Zangiabadi, 2018). Although in the current information age, mobile phones
have provided convenience for users. However, this trend has also drawn attention to
"parental phubbing", which is a negative element in the family environment. Parental
phubbing refers to the neglect of the parent-child relationship, when parents are physically
close to their child, instead of interacting with their child, they are preoccupied with their
mobile phone (Xia & Xia, 2020). As parents’ use of mobile devices increases, both verbal
and nonverbal communication with their children during interactions decreases. As a
result, the quality of the parent-child relationship weakens. Studies have shown that
parental phubbing can directly or indirectly lead to psychological and behavioral
problems in children (Akbag et al., 2025). In other words, parental phubbing can be
considered a new form of parental neglect (Niu et al, 2020), which in fact represents poor-
quality interaction between parents and adolescents (McDaniel & Radesky, 2018).
Repeated exposure to such low-quality interactions and poor interpersonal environments
may make adolescents feel neglected and neglected (Zhang et al, 2021), making their
need for connection more difficult to satisfy (Hales et al, 2018), and this may contribute



to the development of multiple adjustment difficulties. In a similar vein, Tong et al. (2024)
examined the relationship between parental phubbing, Chinese adolescents’ phubbing,
and adolescents’ adjustment in a study. The results showed that parental phubbing can
hinder adolescents’ adjustment in various domains, especially in the academic field. The
results of Zhang et al.’s (2023b) meta-analysis also showed that there is a significant
negative relationship between parental phubbing and students’ socio-emotional
adjustment.

One of the variables that has been explored in the study of Phubbing from parents and
academic adjustment is loneliness. Studies have shown that, in adolescents, parental
phubbing had a positive, significant relationship with loneliness (Wang et al., 2022b,
2022c). Loneliness is a negative subjective experience which has a strong relationship
with the quality of social relationships. Loneliness occurs in situations where there is a
discrepancy between the real and the desired level of social relationships (Surkalim et al,
2022). Kirwan et al (2024) believed that loneliness is an unpleasant feeling and can best
be defined in the experience one has of perceiving they have offered an insufficient
quantity or quality of social relationships. While Lim et al. (2019) believed that in
loneliness, the poor quality of social relationships is more important than their quantity.

People who have never married, people who live alone, people who do not often contact
friends or family, and people who do not receive sufficient social support from their
parents are all vulnerable to loneliness and its associated consequences (Barjakova et al,
2023). Research has shown that loneliness negatively affects students' overall academic
experiences (Stoliker & Lafreniere, 2015) and academic engagement (Li & Ye, 2023).
According to the displacement hypothesis (Roberts & David, 2016), we proposed that
loneliness would be a mediator in the relationship between parental phubbing and
academic adjustment. The displacement hypothesis suggests time spent on mobile phones
displaces (or reduces) meaningful interactions with others and decreases relationship
quality (Wang et al., 2017). For example, parental phubbing occupies time and attention
resources, which could lead to less time and fewer resources remaining for parent-child
connection. Specifically, when mobile phones disrupt adolescents’ interaction with
parents, they may perceive the psychological distance in spite of parents’ physical
presence, possibly increasing a sense of loneliness. Understandably, that feelings of
loneliness can reduce the individual’s abilities of self-regulation and cognitive
processing, and may, in turn, negatively influence that individual’s academic adjustment
(Dong et al, 2023). In addition, Quan et al. (2014) have considered loneliness to be a
barrier to students' academic adjustment, as it causes them to lose interest in mastering
learning skills and develop a negative attitude towards their surroundings.

It should be noted that although the issue of academic adjustment in students as the future
builders of the country is an important issue, special attention has not been paid to this
group in the research conducted. In this regard, Rajput & Bala (2023) believed that since
academic adjustment plays an important role in academic success and progress, studying
and paying attention to the factors underlying academic adjustment is of particular
importance. On the other hand, given the increasing use of smartphones by parents in the
presence of their children and as a result of neglecting their children (parental phubbing),
no study has yet been conducted in the country on the effects of parental phubbing on



children and their academic affairs, while abroad, many experts in psychology and
educational sciences have shown special attention to studying this emerging phenomenon
and its effects on the family and especially children. Therefore, it is necessary to study
and examine the phenomenon of parental phubbing in Iranian culture in various studies.
Therefore, the present study attempts to examine the mediating role of loneliness in the
relationship between parental phubbing and academic adjustment in order to ultimately
provide a more comprehensive understanding of the overall effect of parental phubbing
on students' academic adjustment. The proposed research model is presented below.

Parental
phubbing

Academic
adjustment

Figure 1: Proposed research model

The current work employs correlational and, more specifically, structural equation
modeling techniques. The statistical population of this study included all ninth-grade
students in Yazd city in the academic year 2024-2025 (which is 12,144 people based on
education statistics). The sample size of the study included 342 students (171 girls and
171 boys) studying in ninth grade, who were selected through multi-stage random
sampling. First, from the two education districts of Yazd city, District 2 was randomly
selected. Then, from among the junior high schools in this area, 6 high schools (3 girls'
high schools and 3 boys' high schools) were randomly selected. Finally, 3 classes were
randomly selected from the ninth grades of each high school, with 19 students from each
class. In the present study, the collected data were analyzed at two levels of descriptive
statistics (mean and standard deviation) and inferential statistics. In order to test the
proposed research model, SPSS and AMOS software were used.

Academic Adjustment Scale (AAS): The Academic Adjustment Scale is a 9-item
instrument designed by Anderson et al. (2016) to measure students’ academic
adaptability. This scale has three subscales: academic lifestyle (including items 1, 2, and
3), academic achievement (including items 4, 5, and 6), and academic motivation
(including items 7, 8, and 9). The scoring of this scale is based on a five-point Likert
scale, from 1 (strongly disagree) to 5 (strongly agree). It should be noted that items 2 and
3 are scored in reverse order. Therefore, the scores of this scale range from 9 to 45, with
higher scores indicating greater academic adjustment. Anderson et al. (2016) reported



Cronbach's alpha coefficients for the entire scale as 0.86, and they also conducted a
confirmatory factor analysis to verify the validity of this scale, which indicated a good fit
of the model. Baharvand et al. (2020) reported the convergent and construct validity of
the academic adjustment scale as favorable. Baharvand et al. (2020) reported the
reliability of the academic adjustment scale as favorable. In the present study, the
reliability of the academic adjustment scale was calculated using Cronbach's alpha
method as 0.80.

Parental phubbing scale: The parental phubbing scale was designed by Ding et al.
(2020) to measure adolescents' perception of parents being busy with their mobile phones
while neglecting their children. This scale has two forms, mother and father, and each
form has 7 items that are scored on a five-point Likert scale (from 1 = never to 5 = always).
The minimum and maximum scores of this scale in both forms are 7 and 35, respectively,
and higher scores indicate more parental phubbing. The average scores from both forms
can be considered as parental phubbing. Ding et al. (2020) have investigated the
psychometric properties of this tool in several studies and have shown that the reliability
coefficients of this tool range from 0.82 to 0.88. They also examined the validity of this
scale using confirmatory factor analysis and reported it as satisfactory. Li and Yu (2023)
reported the reliability coefficient of this scale as 0.79 in a study conducted on 324
adolescents aged 15 to 18. In Iran, the validity and reliability of this tool were first
examined by Estbarghi (2025), who obtained the reliability coefficients for this scale
using two methods: Cronbach's alpha and Spearman-Brown correlation coefficient,
which were 0.87 and 0.85, respectively. Its construct validity was also examined using
confirmatory factor analysis, and the results showed that the factor loading of all items
was greater than 0.3.

UCLA Loneliness Scale: This scale was designed by Russell (1996) and has 20 items;
10 of which are positive and 10 are negative. The questionnaire is scored on a four-point
Likert scale from never (1) to very often (4). It should be noted that items 1, 4, 5, 6, 9, 10,
15, 16, 19, and 20) are reverse scored. Higher scores on this scale indicate greater
loneliness. Russell (1996) reported the reliability of the scale using Cronbach's alpha as
0.94. He also obtained the convergent validity coefficient of this scale as 0.72 by
examining the correlation of its scores with other loneliness measures. Cole et al. (2021)
found the Cronbach's alpha coefficient of the scale to be 0.96 in a study. In a study
conducted by Roshanravan (2021) on first-grade secondary school students, the reliability
coefficient of this scale was reported to be 0.83 using the Cronbach's alpha method. In
the present study, the reliability coefficient of this scale was obtained using the
Cronbach'’s alpha and Spearman-Brown correlation coefficient methods, respectively, as
0.876 and 0.837.



Before starting statistical analyses, the presence of outliers was first examined, and the
results showed that there were no outliers. Table 1 reports descriptive information related
to the research variables.

Table 1. Descriptive information related to research variables

variables Mean Std. Skewness  Kurtosis
Deviation
Parental phubbing 14,771 4.883 .61 .106
Loneliness 44.397 10.033 .029 .326
Academic adjustment 29.573 7.221 .350 178

According to the results of Table 1, the mean and standard deviation of the parental
phubbing variable are 14.77 and 4.88, and the mean and standard deviation of the
loneliness variable are 44.39 and 10.03, respectively. The mean and standard deviation of
the academic adjustment variable are 29.57 and 7.22, respectively. Also, the skewness
and kurtosis of the research variables are in the range of -2 and 2, which indicates that the
research data have a normal distribution. Table 2 shows the Pearson correlation
coefficient between research variables.

Table 2. Correlation between research variables

variables 1 2 3
Parental phubbing 1
Loneliness 236" 1
Academic adjustment  -.430™ -.402™ 1

The results of Table 2 show that there is a positive and significant correlation between
parental phubbing and loneliness with a coefficient of .236 at a significance level of .01.
There is a negative and significant correlation between the academic adjustment and
parental phubbing with a coefficient of -.430 at a significance level of .01. There is a
negative and significant correlation between the academic adjustment and loneliness with
a coefficient of -.402 at a significance level of .01. Therefore, the results related to the
correlation coefficients show that there is a significant correlation between the research
variables and also there is a linear relationship between the predictor, mediator, and
criterion variables. The structural model of the research is examined below.
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Figure 1: structural model of the research
The fit indices for the structural model are reported below (Table 3).

Table 3: Fit indices of the model
Indicator X2/df CFI PCFI GFI IFI1 RMSEA

model 2.34 91 74 .93 91 .06

As can be seen in the table above, the structural model of the research has an acceptable
fit.

Table 4: Direct paths of the model

path Estimate B S.E CR p
Parental phubbing to 034 37 009 3858  .0001
loneliness
Loneliness to academic -502 .30 134 3750  .0001
adjustment
Parental phubbing to 078 -50 018  -4368 0001

academic adjustment
Based on the standardized coefficients (beta) in Table 3, it can be seen that the paths of
the structural model of the present study are significant. Overall, the results showed that
parental phubbing had a direct, positive, and significant effect (= 0.37, p<0.01) on
feelings of loneliness and a direct, negative, and significant effect (f= -0.50, p<0.01) on
academic adjustment. The results also showed that loneliness has a direct, negative and
significant effect (= -0.30 and p<0.01) on academic adjustment. Next, to determine the




significance of the indirect path, the output of the bootstrap command in the AMOS
software is reported (Table 5).
Table 5: Bootstrap test results for indirect paths of the model

Predictor =~ Mediator  Criterion  Direction lower upper sig
effect limit limit
Parental loneliness  academic -11 -.166 -.058 .002
phubbing adjustment

As the bootstrap test results in Table 4 show, loneliness plays a mediating role in the
relationship between parental phubbing and academic adjustment.

The current study sought to evaluate the association between parental phubbing and
children's academic adjustment, with loneliness serving as a mediator factor among Yazd
students. The findings of the data analysis revealed that parental phubbing has a direct,
negative, and considerable impact on students' academic adjustment. In other words, the
greater the level of parental phubbing, the lower the students' academic adjustment will
be. This observation supports the findings of Tong et al. (2024) and Zhang et al. (2023Db).
Also, this finding is consistent with the results of Eshkhakh's (2015) study, which showed
that the mother’s neglectful parenting style plays the greatest role in reducing adolescents'
academic adjustment. In explaining this finding, it can be said that, based on the
expectancy violations theory, parental phubbing affects children's expectations of
interacting with their parents. This theory assumes that people often have expectations
about interpersonal relationships and social interactions. Expectancy violations will have
a negative and destructive impact on the interaction. In the case of parental phubbing,
children expect their parents to be fully present during interactions and provide them with
attention and emotional support. When parents engage in phubbing behavior during
interactions with their children, they violate the child’s expectation of full attention and
responsiveness to them (McDaniel, 2019). This violation can lead to adverse emotional
reactions, such as feelings of neglect and frustration. Elias et al. (2021) found that children
experience frustration and disillusionment during parental phone use, which leads to
various behavioral and adjustment difficulties or withdrawal from communicating with
their parents. Even infants (under one year of age) can respond to maternal phubbing
during mother-child interactions, in the form of increased heart rate and negative
emotions (Rozenblatt-Perkal et al, 2022). In short, parental phubbing violates children’s
expectations of parental attention and responsiveness, leads to adverse emotional
reactions, and potentially affects their social, emotional, and academic adjustment. The
findings also indicated that parental phubbing has a direct, positive, and significant impact
on students' feelings of loneliness. In other words, the greater the intensity of parental
phubbing, the more isolated students will feel. This discovery is congruent with the
findings of He et al. (2024), who discovered that parental phubbing is strongly associated
with teenagers' Internet procrastination, and that sensitivity to rejection and loneliness



plays an essential mediating role in this relationship. It is also consistent with the results
of Wang et al.’s (2022b and 2022c) study, which showed that maternal phubbing and
paternal phubbing have a direct, positive, and significant effect on adolescents’ feelings
of loneliness. Furthermore, this finding is consistent with the results of Dong et al. (2023)
and Li and Yi (2023) who showed that parental phubbing positively and significantly
causes loneliness in adolescents. In explaining this relationship, Robert and David (2016)
noted that according to the displacement hypothesis, time spent on mobile phones
eliminates meaningful interactions with others and reduces relationship quality.
Therefore, parental phubbing disrupts adolescents’ interactions with their parents. They
may feel lonely despite their parents’ physical presence. This finding is also consistent
with the accepted view that parental phubbing can be considered a form of neglect or
rejection (Chutpitayasonand & Douglas, 2018). Undoubtedly, parental neglect
jeopardizes teenagers' fundamental need for belonging and leads to loneliness (Leary,
1990). Furthermore, according to the belongingness theory (Baumeister & Leary, 1995),
the need to belong is a fundamental human need that goes beyond a simple want, and
humans naturally want to form meaningful and long-term relationships with others.
Baumeister and Leary argued that unmet attachment requirements led to feelings of
psychological loneliness. As a result, when parents are distracted by their phones rather
than paying attention to their children, the latter may feel neglected. On the other hand,
parental phubbing can degrade the quality of family communication. As a result,
children's attachment requirements are not adequately met, which can lead to loneliness
and isolation (Dong et al, 2023). In this regard, Allen et al. (2003) noted that human
attachment goes beyond parent-infant relationships and continues throughout the stages
of development. During adolescence, although parental bonds diminish slightly as peer
relationships become more important, they remain vital. Insecure attachment through
parental neglect may lead to complete emotional detachment and the perception of parents
as unreliable sources of support (Hamami & Widyatno, 2025). Such neglect leads to
isolation and feelings of worthlessness, which can lead to increased loneliness in
adolescents. It should be noted that lack of or poor communication with parents can lead
to feelings of loneliness in adolescents, as they do not consider themselves worthy of their
parents’ attention and time. Therefore, adolescents who observe their parents using the
phone during their conversations often interpret this behavior as a sign of disinterest or
indifference, which ultimately leads to their experiencing feelings of loneliness (Hamami
& Widyatno, 2025).

Another finding showed that loneliness has a direct, negative, and significant effect on
students' academic adjustment. In other words, the more lonely students feel, the lower
their academic adjustment will be. This finding is consistent with the results of the
research of Barjakova et al. (2023) and Akdeniz & Giiltekin Ahg1 (2023), which showed
that loneliness has a direct, negative, and significant effect on students' academic
adjustment. In addition, it is consistent with the results of the research of Bahamin and
Koroshnia (2017) and Moosivand et al. (2023), which were conducted in Iranian samples



and showed that loneliness has a direct, negative, and significant effect on adjustment in
adolescents. In explaining this finding, Quan et al. (2014) noted that loneliness can
weaken students' interest in new environments and their initiative in those environments
and reduce the individual's cognitive ability, including emotion recognition; Therefore,
the experience of loneliness creates a situation that prevents students from achieving
academic adjustment. Also, Vanhalst et al. (2013) found that loneliness can reduce
students' academic adjustment levels by suppressing the use of positive coping methods
and promoting the use of negative coping strategies. They stated that loneliness can lead
to negative self-perception and self-assessment, can reduce the level of self-esteem and
coping self-efficacy, and increase feelings of inadequacy; as a result, students who feel a
lot of loneliness are more likely to experience hopelessness and are prone to mental
illness, which reduces their proactive behavior and intention to explore their new
environment. Therefore, lonely students tend to resort to negative coping styles instead
of positive coping styles, while various studies have shown that the use of negative coping
styles can cause problems for students' academic adjustment. In addition, it should be
noted that feeling lonely can lead to a decrease in motivation to study and participate in
educational activities. Students who feel lonely believe that they have very little in
common with other students, as a result, they may be less willing to participate in classes
and group activities, which can lead to a decrease in their academic adjustment. In
addition, students who feel lonely may avoid social interactions. This distance can lead
to a lack of access to social support and provide less opportunity for the development of
the ability to regulate one's behavior in response to changes in the school environment,
which ultimately hinders one's academic adjustment (Behamin & Kouroshnia, 2017).
Finally, the findings revealed that loneliness mediates the association between parental
phubbing and children's academic adjustment. According to Liu et al. (2021), parental
phubbing, which is a negative contact between parents and children, can lead to poor self-
assessments in teenagers, causing them to lose confidence in interpersonal connections
and feel lonely. Furthermore, Zhao et al. (2023) found that parental phubbing diminishes
children's psychological resource support and interrupts communication between parents
and children, thereby increasing children's nervous expectancies of rejection while talking
with them. When adolescents suffer from parental phubbing, intimacy between them
decreases. This perception reduces communication and need satisfaction in them. They
may have pessimistic beliefs about interpersonal relationships, as a result of which their
interpersonal interactions decrease, which increases their feelings of loneliness. On the
other hand, feelings of loneliness, in turn, lead to the adolescent withdrawing from
interpersonal relationships, which can disrupt the adolescent's interaction with peers and
teachers, and ultimately reduce their academic adjustment.

It should be noted that the method of the present study was correlational; therefore,
caution should be exercised in inferring causal relationships. In addition, the data in the
present study were collected cross-sectionally, while academic adjustment may undergo
changes during the school year. In order to gain a more accurate perspective on the



relationships between variables, it is suggested that researchers examine the moderating
role of other variables, including social support, school climate, peer relationships, etc.,
in their research model. Given the novelty of the parental phubbing variable and its
importance in today's society, it is suggested that researchers conduct more studies on
parental phubbing and its impact on various aspects of academic life and the development
of children and adolescents. The results of the present study help parents and teachers
understand the causes of adolescents' academic problems and how to intervene in their
adjustment. Given the results of the present study on the negative effects of parental
phubbing and also considering the results of other studies, it is suggested that parents
reduce the use of mobile phones in front of their children. Given the significant
relationship between loneliness and academic adjustment, it is suggested that academic
counselors take steps to improve students’ academic adjustment by holding workshops
and training sessions to strengthen students' communication and social skills.

The current study, in line with prior research, demonstrated that loneliness serves as a
mediating factor in the relationship between parental phubbing and the academic
adjustment. The results of this study indicated the importance of the role of parents in
various areas of adolescent development, education, and adaptation. Therefore, it can be
concluded that improving family communication can act as a protective factor against
loneliness in adolescents. Overall, these findings emphasize the need for a deeper
understanding of students' psychological problems, especially feelings of loneliness that
may be rooted in family issues. Also, according to the findings of this study, the need for
family- and school-based interventions that promote healthy digital habits and increase
adolescents' coping skills is becoming increasingly clear. Finally, this research
emphasizes the importance of a deeper understanding of students' internal experiences
and the impact of family relationships on their mental health and academic success, and
provides practical solutions to improve the situation. Additionally, these results can aid
school counselors in formulating hypotheses to manage excessive mobile phone usage
among parents, presenting a promising opportunity for researchers and counselors to
implement successful interventions.

We would like to sincerely thank all the participants for their valuable collaboration,
without which this research could not have been carried out. The authors confirm that the
study received no financial or institutional support and that there are no conflicts of
interest to report.



Investigating the relationship between parental phubbing ... 112

References

Akanni, A. A., & Oduaran, C. A. (2018). Perceived social support and life satisfaction
among freshmen: Mediating roles of academic self-efficacy and academic
adjustment. Journal of Psychology in Africa, 28(2), 89-93.
https://doi.org/10.1080/14330237.2018.1454582

Akbag, M., Aydogdu, F., & Rizzo, A. (2025). Developing a novel parental phubbing scale
of mother and father forms for adolescents in Turkiye: A validity and reliability
study. Personality and Individual Differences, 235, 112963.
https://doi.org/10.1016/j.paid.2024.112963

Akdeniz, S., & Giiltekin Ahg1, Z. (2023). The role of cognitive flexibility and hope in the
relationship between loneliness and psychological adjustment: A moderated
mediation model. Educational and Developmental Psychologist, 40(1), 74-85.
https://doi.org/10.1080/20590776.2022.2050460

Allen, J. P., McElhaney, K. B., Land, D. J., Kuperminc, G. P., Moore, C. W., O'Beirne—
Kelly, H., & Kilmer, S. L. (2003). A secure base in adolescence: Markers of
attachment  security in  the  mother—adolescent  relationship. Child
development, 74(1), 292-307. https://doi.org/10.1111/1467-8624.t01-1-00536

Anderson, J. R., Guan, Y., & Koc, Y. (2016). The Academic Adjustment Scale: Measuring
the adjustment of permanent resident or sojourner students. International Journal
of Intercultural Relations, 54, 68-76.
https://doi.org/10.1016/j.ijintrel.2016.07.006

Avci, D. (2024). First year and adjustment in university life: A qualitative study to
determine the needs of first year university students. Educational Research and
Implementation, 1(1), 51-68. https://doi.org/10.14527/edure.2024.04

Azpiazu, L., Antonio-Aguirre, |., lzar-de-la-Funte, ., & Ferndndez-Lasarte, O. (2024).
School adjustment in adolescence explained by social support, resilience and
positive affect. European Journal of Psychology of Education, 1-20.
https://doi.org/10.1007/s10212-023-00785-3

Baharvand, I., Ghasemi Jobaneh, R., Sodani, M. (2020). Reliability and Validity of the
Academic Adjustment Scale: Students of Ahvaz Jundishapur University of
Medical Sciences. Iranian Journal of Medical Education, 20 :54-61
http://ijme.mui.ac.ir/article-1-5021-fa.html

Bai, C., & Srivastava, P. S. (2022). Adjustment ability: Its parameters and definition. The
International Journal of Analytical and Experimental Modal Analysis, 14(2), 88-
94. https://www.researchgate.net/publication/358367283

Barjakova, M., Garnero, A., & d’Hombres, B. (2023). Risk factors for loneliness: A
literature review. Social Science and Medicine, 334, 116163.
https://doi.org/10.1016/j.socscimed.2023.116163



https://doi.org/10.1080/14330237.2018.1454582
https://doi.org/10.1016/j.paid.2024.112963
https://doi.org/10.1080/20590776.2022.2050460
https://doi.org/10.1111/1467-8624.t01-1-00536
https://doi.org/10.1016/j.ijintrel.2016.07.006
https://doi.org/10.14527/edure.2024.04
https://doi.org/10.1007/s10212-023-00785-3
http://ijme.mui.ac.ir/article-1-5021-fa.html
https://www.researchgate.net/publication/358367283
https://doi.org/10.1016/j.socscimed.2023.116163

Mahdieh Estabraghil, Naser Behroozy ........ JPC

Barjakova, M., Garnero, A., & d’Hombres, B. (2023). Risk factors for loneliness: A
literature review. Social Science and Medicine, 334, 116163.
https://doi.org/10.1016/j.socscimed.2023.116163

Basharpoor, S., Heidari, F., Narimani, M., & Barahmand, U. (2022). School adjustment,
engagement and academic self-concept: Family, child, and school factors. Journal
of  Psychologists and  Counsellors in  Schools, 32(1),  23-38.
https://doi.org/10.1017/jgc.2020.6

Baumeister, R. F., & Leary, M. R. (1995). The need to belong: Desire for interpersonal
attachments as a fundamental human motivation. Interpersonal Development,
117(3), 497-529.

Behamin, M., & Kouroshnia, M. (2017). The mediating role of loneliness in the relationship
between social skills and social adjustment among adolescents. Psychological
Models and Methods, 8(29), 253-268. 20.1001.1.22285516.1396.8.29.13.2

Chotpitayasunondh, V., & Douglas, K. M. (2018). Measuring phone snubbing behavior:
Development and validation of the Generic Scale of Phubbing (GSP) and the
Generic Scale of Being Phubbed (GSBP). Computers in Human Behavior, 88, 5-
17. https://doi.org/10.1016/j.chb.2018.06.020

Clinciu, A. I., & Cazan, A. M. (2014). Academic Adjustment Questionnaire for the
university students. Procedia - Social and Behavioral Sciences, 127, 655-660.
https://doi.org/10.1016/j.sbspro.2014.03.330

Cole, A., Bond, C., Qualter, P., & Maes, M. (2021). A systematic review of the development
and psychometric properties of loneliness measures for children and
adolescents. International Journal of Environmental Research and Public
Health, 18(6), 3285. https://doi.org/10.3390/ijerph18063285

Ding, X., Fu, R., Ooi, L. L., Coplan, R. J., Zheng, Q., & Deng, X. (2020). Relations between
different components of rejection sensitivity and adjustment in Chinese
children. Journal of Applied Developmental Psychology, 67, 101119.
https://doi.org/10.1016/j.appdev.2020.101119

Dong, W., Li, S., & Wang, X. (2023). Parental phubbing and Chinese adolescents’ SNSs
addiction: Loneliness as a mediator and self-esteem as a moderator. Current
Psychology, 42(19), 16560-16572. https://doi.org/10.1007/s12144-022-04066-y

Dong, W., Li, S., & Wang, X. (2023). Parental phubbing and Chinese adolescents’
SNSs addiction: Loneliness as a mediator and self-esteem as a
moderator. Current Psychology, 42(19), 16560-16572.
https://doi.org/10.1007/s12144-022-04066-y

Dwinanda, H., & Nugraha, S. P. (2023). Academic adjustment as a mediator of self-
effficacy in online learning and subjective well-being in students. Psychosophia:



https://doi.org/10.1016/j.socscimed.2023.116163
https://doi.org/10.1017/jgc.2020.6
https://dorl.net/dor/20.1001.1.22285516.1396.8.29.13.2
https://doi.org/10.1016/j.chb.2018.06.020
https://doi.org/10.1016/j.sbspro.2014.03.330
https://doi.org/10.3390/ijerph18063285
https://doi.org/10.1016/j.appdev.2020.101119
https://doi.org/10.1007/s12144-022-04066-y
https://doi.org/10.1007/s12144-022-04066-y

Investigating the relationship between parental phubbing ... 114

Journal  of  Psychology, Religion, and Humanity, 5(1), 34-45.
https://doi.org/10.32923/psc.v5i1.3181

Elias, N., Lemish, D., Dalyot, S., & Floegel, D. (2021). “Where are you?” An observational
exploration of parental technoference in public places in the US and
Israel. Journal of Children and Media, 15(3), 376-388.
https://doi.org/10.1080/17482798.2020.1815228

Eshkhakh, R. (2015). The relationship between parental upbringing methods and academic
adjustment of high school students. The first international conference on
management, economics, accounting and educational sciences in 2015.

Estabraghi, M., Behroozy, N., Sheheni Yailagh, M., Hajiyakhchali. (2025). Factor structure
and psychometric properties of the Parental Phubbing Scale. Educational
Measurement. (Awaiting printing)

Hales, A. H., Dvir, M., Wesselmann, E. D., Kruger, D. J., & Finkenauer, C. (2018). Cell
phone-induced ostracism threatens fundamental needs. The Journal of Social
Psychology, 158(4), 460-473. https://doi.org/10.1080/00224545.2018.1439877

Hamami, M. A. N., & Widyatno, A. (2025). Parental phubbing and adolescent loneliness:
A study of digital neglect in families. Jurnal Sains Psikologi, 14(1), 172-187.
https://doi.org/10.17977/um023v14i12025p172-187

Hamami, M. A. N., & Widyatno, A. (2025). Parental phubbing and adolescent loneliness:
A study of digital neglect in families. Jurnal Sains Psikologi, 14(1), 172-187.
https://doi.org/10.17977/um023v14i12025p172-187

Hassan, H. E. A. (2020). Cognitive regulation strategies as mediation in anxiety and
academic adjustment in university students. Amazonia Investiga, 9(30), 111-118.
https://doi.org/10.34069/A1/2020.30.06.11

Kirwan, E. M., Burns, A., O’Suilleabhain, P. S., Summerville, S., McGeehan, M.,
McMahon, J., Gowda, A., & Creaven, A. M. (2024). Loneliness in emerging
adulthood: A scoping review. Adolescent Research  Review, 1-21.
https://doi.org/10.1007/s40894-024-00240-4

Leary, M. R. (1990). Responses to social exclusion: Social anxiety, jealousy, loneliness,
depression, and low self-esteem. Journal of Social and Clinical Psychology, 9(2),
221-229. https://doi.org/10.1521/jscp.1990.9.2.221

Li, L., Wang, X., Gao, F., & Chen, Y. (2020). Shyness and academic adjustment in Chinese
high school students: The mediating role of self-focused attention model. Current
Psychology, 39(6), 1-10. https://doi.org/10.1007/s12144-019-00457-w

Li, M., & Ye, H. (2023). The effect of parental phubbing on adolescents’ learning
engagement: The mediating role of loneliness. Psychology, 14(8), 1250-1259.
10.4236/psych.2023.148068



https://doi.org/10.32923/psc.v5i1.3181
https://doi.org/10.1080/17482798.2020.1815228
https://doi.org/10.1080/00224545.2018.1439877
https://doi.org/10.17977/um023v14i12025p172-187
https://doi.org/10.17977/um023v14i12025p172-187
https://doi.org/10.34069/AI/2020.30.06.11
https://doi.org/10.1007/s40894-024-00240-4
https://doi.org/10.1521/jscp.1990.9.2.221
https://doi.org/10.1007/s12144-019-00457-w
https://doi.org/10.4236/psych.2023.148068

Mahdieh Estabraghil, Naser Behroozy ........ JPC

Lim, M. H., Eres, R., & Peck, M. C. (2019). The young Australian loneliness survey:
Understanding loneliness in adolescence and young adulthood. A Report Prepared
for the Victorian Health Promotion Foundation. VicHealth.

Liu, K., Chen, W., & Lei, L. (2021). Linking parental phubbing to adolescent self-
depreciation: The roles of internal attribution and relationship satisfaction. The
Journal of Early Adolescence, 41(8), 1269-1283.
https://doi.org/10.1177/0272431621989821

McDaniel, B. T. (2019). Parent distraction with phones, reasons for use, and impacts on
parenting and child outcomes: A review of the emerging research. Human
Behavior and Emerging Technologies, 1(2), 72-80. https://doi.org/10.1002/hbe2.139

McDaniel, B. T., & Radesky, J. S. (2018). Technoference: Longitudinal associations
between parent technology use, parenting stress, and child behavior
problems. Pediatric Research, 84(2), 210-218. https://doi.org/10.1038/s41390-
018-0052-6

Moosivand, M., Azizi, S., Fooladvand, S. (2023). Modeling Online Gaming Addiction
Based on Communication Skills and Feelings of Loneliness with the Mediating
Role of Adjustment among Adolescents during the Covid-19
Epidemic. Psychological Achievements, 30(1), 105-120.
https://doi.org/10.22055/psy.2022.38522.2739

Niu, G., Yao, L., Wu, L., Tian, Y., Xu, L., & Sun, X. (2020). Parental phubbing and
adolescent problematic mobile phone use: The role of parent-child relationship
and self-control. Children and Youth Services Review, 116, 105247.

Quan, L., Zhen, R., Yao, B., & Zhou, X. (2014). The effects of loneliness and coping style
on academic adjustment among college freshmen. Social Behavior and
Personality: An International Journal, 42(6), 969-
977. https://doi.org/10.2224/sbp.2014.42.6.969

Rajput, P., & Bala, I. (2023). Relationship between educational adjustment and academic
achievement among adolescents. The International Journal of Indian
Psychology, 11(2), 2860-2867. DOI: 10.25215/1102.279

rezaei rad, M. (2024). Designing and Implementing Dramatic Theater Technique and its
Effect on Self-Control and Academic Adaptation of Primary School
Students. Research and Innovation in Primary Education, 6(2), 117-102. doi:
10.48310/reek.2024.16535.1319

Roberts, J. A., & David, M. E. (2016). My life has become a major distraction from my cell
phone: Partner phubbing and relationship satisfaction among romantic
partners. Computers in Human Behavior, 54, 134-141.
https://doi.org/10.1016/j.chb.2015.07.058



https://doi.org/10.1177/0272431621989821
https://doi.org/10.1002/hbe2.139
https://doi.org/10.1038/s41390-018-0052-6
https://doi.org/10.1038/s41390-018-0052-6
https://doi.org/10.22055/psy.2022.38522.2739
https://doi.org/10.2224/sbp.2014.42.6.969
https://doi.org/10.48310/reek.2024.16535.1319
https://doi.org/10.1016/j.chb.2015.07.058

Investigating the relationship between parental phubbing ... 116

Roshanravan, N. (2021). The Effectiveness of Reality Therapy in Improving Students'
Loneliness and Academic Achievement. Journal of Assessment and Research in
Applied Counseling, 3(71), 49-65.

Rozenblatt-Perkal, Y., Davidovitch, M., & Gueron-Sela, N. (2022). Infants' physiological
and behavioral reactivity to maternal mobile phone use-An experimental
study. Computers in Human Behavior, 127, 107038.
https://doi.org/10.1016/j.chb.2021.107038

Stoliker, B. E., & Lafreniere, K. D. (2015). The influence of perceived stress, loneliness,
and learning burnout on university students' educational experience. College
Student Journal, 49(1), 146-160.

Surkalim, D. L., Luo, M., Eres, R., Gebel, K., Van Buskirk, J., Bauman, A., & Ding, D.
(2022). The prevalence of loneliness across 113 countries: Systematic review and
meta-analysis. British Medical Journal, 376, 1-17. DOI: 10.1136/bmj-2021-067068

Tong, W., Jia, J., Wang, P., & He, W. (2024). The associations between parental phubbing,
adolescent phubbing, and adolescents’ adjustments: A cross-lagged panel network
analysis. Journal of  Youth and  Adolescence, 53(7), 1529-1541.
https://doi.org/10.1007/s10964-023-01909-0

Vaillancourt, M. C., Oliveira Paiva, A., Véronneau, M. H., & Dishion, T. J. (2019). How
do individual predispositions and family dynamics contribute to academic
adjustment through the middle school years? The mediating role of friends’
characteristics. The  Journal of Early Adolescence, 39(4), 576-602.
https://doi.org/10.1177/0272431618776124

Van Rooij, E. C., Jansen, E. P., & van de Grift, W. J. (2018). First-year university students’
academic success: The importance of academic adjustment. European Journal of
Psychology of Education, 33, 749-767. https://doi.org/10.1007/s10212-017-0347-
8

Vanhalst, J., Luyckx, K., Scholte, R. H., Engels, R. C., & Goossens, L. (2013). Low self -
esteem as a risk factor for loneliness in adolescence: Perceived - but not actual-
social acceptance as an underlying mechanism. Journal of Abnormal Child
Psychology, 41(7), 1067-1081. https://doi.org/10.1007/s10802-013-9751-y

Wang, P., Hu, H., Mo, P. K., Ouyang, M., Geng, J., Zeng, P., & Mao, N. (2022b). How is
father phubbing associated with adolescents’ social networking sites addiction?
Roles of narcissism, need to belong, and loneliness. The Journal of
Psychology, 156(5), 331-348. https://doi.org/10.1080/00223980.2022.2034726

Wang, P., Zhao, M., Li, B., Wang, X., Xie, X., Geng, J., Nie, J., Zeng, P., & Mao, N.
(2022c). Mother phubbing and adolescent loneliness: A mediation model of
mother-adolescent communication and perceived mother acceptance. Social
Science Computer Review, 40(6), 1562-1577. https://doi.org/10.1177/08944393211017263



https://doi.org/10.1016/j.chb.2021.107038
https://doi.org/10.1136/bmj-2021-067068
https://doi.org/10.1007/s10964-023-01909-0
https://doi.org/10.1177/0272431618776124
https://doi.org/10.1007/s10212-017-0347-8
https://doi.org/10.1007/s10212-017-0347-8
https://doi.org/10.1007/s10802-013-9751-y
https://doi.org/10.1080/00223980.2022.2034726
https://doi.org/10.1177/08944393211017263

Mahdieh Estabraghil, Naser Behroozy ........ JPC

wang, X., Xie, X., Wang, Y., Wang, P., & Lei, L. (2017). Partner phubbing and
depression among married chinese adults: the roles of relationship
satisfaction and relationship length. Personality and Individual
Differences, 110, 12-17. https://doi.org/10.1016/j.paid.2017.01.014

Xie, X., & Xie, J. (2020). Parental phubbing accelerates depression in late childhood and
adolescence: A two-path model. Journal of Adolescence, 78, 43-52.
https://doi.org/10.1016/j.adolescence.2019.12.004

Zangiabadi, M. (2018). Comparative study of the effectiveness of training emotion-oriented
processing strategies, self-regulation strategies and semantic therapy on
academic excitement, academic adjustment and academic self-efficacy of female
students in the second year of high school in Kerman. PhD thesis, Lorestan
University.

Zayed, A. M. (2024). The relative contribution of psychological empowerment, academic
persistence, and future orientation in predicting academic adjustment among
adolescents. Journal of Educational and Developmental Psychology, 14(1), 156-
168. URL.: http://doi.org/10.5539/jedp.v14nlpl56

Zhang, J., Dong, C., Jiang, Y., Zhang, Q., Li, H., & Li, Y. (2023b). Parental phubbing and
child social-emotional adjustment: A meta-analysis of studies conducted in
China. Psychology Research and Behavior Management, 16, 4267-4285.
https://doi.org/10.2147/PRBM.S417718

Zhang, Y., Ding, Q., & Wang, Z. (2021). Why parental phubbing is at risk for adolescent
mobile phone addiction: A serial mediating model. Children and Youth Services
Review, 121, 105873. https://doi.org/10.1016/].childyouth.2020.105873

Zhao, J., Guo, Z., Shi, H., Yu, M., Jiao, L., & Xu, Y. (2023). The relationship between
parental phubbing and interpersonal aggression in adolescents: The role of
rejection sensitivity and school climate. Journal of Interpersonal Violence, 38(11-
12), 7630-7655. https://doi.org/10.1177/08862605221145722



https://doi.org/10.1016/j.paid.2017.01.014
https://doi.org/10.1016/j.adolescence.2019.12.004
http://doi.org/10.5539/jedp.v14n1p156
https://doi.org/10.2147/PRBM.S417718
https://doi.org/10.1016/j.childyouth.2020.105873
https://doi.org/10.1177/08862605221145722

